
Language  Component 1:

GREAT STORIES



Lesson Sequence

Lesson One: What makes a great story?
• What makes a great story?
• Reading of One Good Turn
• Optional extracts with ideas for openings, developments and 

endings

Lesson Two: Reading Analysis
• Reading of Mrs Malby
• C1 Mock C Paper – annotation/discussion of answer to reading Qs

Lesson Three: Generating Ideas
• Reading of Examination Day
• Notes on narrative structure
• C1 Mock C Paper – look at opportunities in range of titles
• Plan narratives using narrative mountain



Lesson One:

What makes a great story?



Look at the following adverts 
for Wordsworth Books

The small slogan says:
Where will the next page take you?









What does make a story great?

 Is it that page-turning quality of 
what happens next? 

How is that achieved?

And do we have any other 
expectations of stories?

What do we want them to do?

THINK / PAIR / SHARE in 2-3 minutes



One Good Turn
This is the title of a short story.

What could it be about?

If you had to write a story with this 
title, what would you write?



Now look at the first paragraph

What is mysterious about this opening?
What information is withheld?
What is the reader waiting to find out?

Come up with a list of questions based on your reading 
of this paragraph.



Now read the rest of the story

Does anything surprising or 
unexpected occur?

How does the writer make what 
happens seem tense and dramatic?

How are the problems of the story 
resolved by the ending?

Highlight/annotate your story and 
identify features and techniques that 
you could use in your own writing.



CHOICES
• Task: title, or an opening/closing line?
• First or third person narrator?
• Include a shift in time or perspective?
• How do you write best?

CONSIDERATIONS
• How will you introduce the setting and character?
• How will you establish a clear problem or goal?
• How will you build tension to a climax?
• How will you resolve the problem in the ending?

NON-NEGOTIABLES
• Past tense throughout
• Accuracy of punctuation: new action, new sentence
• Dialogue: only use to move the story forward
• Paragraphs: NP for new topic, new speaker or a time shift



Openings



The first thing we see about a short story is its 
mystery. And in the best short stories, we return 
at the last to see mystery again.

Eudora Welty



You see I’m trying in all my short stories to get 
the feeling of the actual life – not just to depict 
life – or criticise it – but to actually make it alive. 
So that when you read anything by me you 
actually experience the thing. 

Ernest Hemingway



Burns stood at the window of his room.

Rain had blurred the landscape, dissolving sky

and hills together in a wash of grey. He loathed

wet weather because then everybody stayed

indoors, sitting around the patients’ common

room, talking, in strained or facetious tones,

about the war the war the war.

Find interesting ways to introduce 
your character: 



My name was Salmon, like the fish; first

name, Susie. I was fourteen when I was

murdered on December 6, 1973. In newspaper

photos of missing girls from the seventies, most

looked like me: white girls with mousy brown

hair. This was before kids of all races and

genders started appearing on milk cartons or in

the daily mail. It was still back when people

believed things like that didn’t happen.

Find interesting ways to introduce 
your character (2): 



People do not give it credence that a fourteen-year-

old girl could leave home and go off in the wintertime to

avenge her father’s blood but it did not seem so strange

then, although I will say it did not happen every day. I

was just fourteen years of age when a coward going by

the name of Tom Chaney shot my father down in Fort

Smith, Arkansas, and robbed him of his life and his

horse and $150 in cash money plus two California gold

pieces that he carried in his trouser band.

Here is what happened.

Find interesting ways to introduce 
your character (3): 



Lavinia looked and the ravine was a dynamo 

that never stopped running, night or day; there 

was a great moving hum, a bumbling and 

murmuring of creature, insect, or plant life. It 

smelled like a greenhouse, of secret vapors and 

ancient, washed shales and quicksands. And 

always the black dynamo humming, with 

sparkles like great electricity where fireflies 

moved on the air.

Use the setting to establish the situation 
and reflect the mood of the story:



Show don’t tell: let the reader work it out first...

But now all the windows were dark. A

searchlight passed across the sky, lighting the

banks of clouds and probing the dark deep

spaces between, seeking enemy airships. The

wind blew from the sea, and Charlie Stowe

could hear behind his mother’s snores the

beating of the waves. A draught through the

cracks in the window frame stirred his

nightshirt. Charlie Stowe was frightened.



...or have the narrator introduce the story to 
dramatise it:

I had a story, a true story, a story of haunting and

evil, fear and confusion, horror and tragedy. But it

was not a story to be told for casual entertainment,

around the fireside upon Christmas Eve.

No.

In spite of the fuss, I decided I would tell my own

ghost story after all. I felt I should set it down on

paper, with every care and in every detail. Then

perhaps I would finally be free of it whatever life

remained for me to enjoy.



Developments



Short stories can be rather stark and bare unless 
you put in the right details. Details make stories 
human, and the more human a story can be, the 
better.

V. S. Pritchett



Reading a short story by writers like these is akin 
to reading poetry; there is a density and 
precision in the use of language that demands 
great care on the part of the reader.

Mary Ann Gillies & Aurelia Mahood

in Modernist Literature: An Introduction (Edinburgh, 2007)



Use senses and the weather to create mood 
and atmosphere:

Some minutes later though I could not tell how many, I 

realised that I could no longer see very far in front of me and 

when I turned around. I was startled to find that Eel Marsh 

House, too, was invisible, not because the darkness of 

evening had fallen, but because of a thick, damp sea-mist that 

had come rolling over the marshes and enveloped everything, 

myself, the house behind me, the end of the causeway path 

and the countryside ahead. It was a mist like a damp, 

clinging, cobwebby thing, fine and yet impenetrable. My hair 

and face and the sleeves of my coat were already damp with a 

veil of moisture. Above all, it was the suddenness of it that 

had so unnerved and disorientated me.



Use descriptions to exaggerate the most 
dramatic moments:

Somewhere over the darkened curve of the world the 

sun and moon were pulling; and the film of water on the 

earth planet was held, bulging slightly on one side while 

the solid core turned. The great wave of the tide moved 

further along the island and the water lifted. Softly, 

surrounded by a fringe of inquisitive bright creatures, 

itself a silver shape beneath the steadfast constellations, 

Simon’s dead body moved out towards the open sea.



Endings



Short stories are all about their endings. A short 
story IS an ending. If that's not in place, there's 
nothing there.

To put it less harshly: If the ending lacks impact, we 
feel there's maybe something else going wrong 
earlier in the story as well, because the beginning, 
middle and end all need to be part of the same 
thing.

Comma Press Submissions Guide



The short story, like the stage, has its 
conventions. My instinct tells me that at the end 
of a novel or a story, I must artfully concentrate 
for the reader an impression of the entire work...

Anton Chekhov 

Letter to A.N. Pleshcheyev, Moscow. Sep 30 1889.



End with an emotionally-charged image:

And in the middle of them, with filthy body, 

matted hair, and unwiped nose, Ralph wept for 

the end of innocence, the darkness of man’s 

heart, and the fall through the air of the true, 

wise friend called Piggy.



End with a surprise twist or cliffhanger:

Home’s the really good warm place, the only 

place to be. She put her hand out to the light 

switch and stopped. 

“What?” she asked. “What, what?” 

Behind her in the living room, someone cleared 

his throat.



Finish abruptly for dramatic impact:

I had seen the ghost of Jennet Humfrye and she 

had had her revenge. 

They asked for my story. I have told it. 

Enough.



End with reflection:



Lesson Two:

Reading Analysis



Read lines 1-13.
A1. In these lines the teacher tries to persuade Mrs Malby to have her kitchen 
decorated by the children. List five reasons he uses. [5]

Read lines 14-39.
A2. What are your thoughts and feelings about the teacher? You must refer to 
the text to support the points you make. [10]

Read lines 40-56.
A3. How does Mrs Malby react when the children arrive to paint her kitchen? 

[5]

Read lines 57-82.
A4. What are your impressions of the children? How does the writer create 
these impressions? [10]

Now consider the passage as a whole.
A5. Evaluate the way Mrs Malby is presented in this passage. [10]

Look at the questions on the C1 Paper



KEY TIPS
 Look at the questions first and the marks available - plan your time 

(15 mins / 10 marks);

 Section off the text and go question by question;

 Read actively: use a highlighter to find answers as you go;

 Annotate key words and ideas only so you don’t forget them - don’t 
waste time over-annotating;

 Use the question to start your response;

 Make sure your understanding is clearly stated in your own words;

 Use short embedded quotations to support comments;

 For ‘how’ and ‘impressions’ questions, make sure you include 
relevant language features and the writer’s methods;

 Leave time for the final evaluate question - remember to give a 
range of your own views, reactions and insights;

 ANSWER ALL THE QUESTIONS!!!



Now read the story, Mrs Malby

In this story a teacher from a local school visits Mrs Malby. He tells her he 
wants some of his pupils to paint her kitchen.

“We’re trying to help kids from broken homes,” the teacher said, “and of 
course we’re trying to help you. The policy is to encourage a deeper 
understanding between the generations.”

“Well, of course it’s very kind,” Mrs Malby said.
He shook his head and said, “What age actually are you, Mrs Malby?”
“I’m eighty seven.”
“You’re really splendid for eighty seven.”
He went on talking.
“So what I thought,” he said, “was that we could send the kids on Tuesday. 

Say start the job Tuesday morning, eh, Mrs Malby?”
“It’s extremely kind of you,” said Mrs Malby.
“They’re good kids. You can benefit my kids, Mrs Malby; they can benefit 

you. There’s no charge of any kind whatsoever.”



A1. In these lines the teacher tries to persuade Mrs 
Malby to have her kitchen decorated by the children. 
List five reasons he uses. [5]

In this story a teacher from a local school visits Mrs Malby. He tells her he 
wants some of his pupils to paint her kitchen.

“We’re trying to help kids from broken homes,” the teacher said, “and of 
course we’re trying to help you. The policy is to encourage a deeper 
understanding between the generations.”

“Well, of course it’s very kind,” Mrs Malby said.
He shook his head and said, “What age actually are you, Mrs Malby?”
“I’m eighty seven.”
“You’re really splendid for eighty seven.”
He went on talking.
“So what I thought,” he said, “was that we could send the kids on Tuesday. 

Say start the job Tuesday morning, eh, Mrs Malby?”
“It’s extremely kind of you,” said Mrs Malby.
“They’re good kids. You can benefit my kids, Mrs Malby; they can benefit 

you. There’s no charge of any kind whatsoever.”



Read lines 1-13.

A1. In these lines the teacher tries to persuade Mrs Malby to have her 
kitchen decorated by the children. List five reasons he uses. [5]

This question tests the ability to read with insight and engagement and 
to make appropriate references to texts. 

Award one mark, up to a maximum of five marks, for each of the 
following: 
• (teacher/the school is) trying to help children from broken homes; 
• trying to help you (Mrs Malby); 
• to encourage a deeper understanding between the generations; 
• they’re good children; 
• the children can help her; 
• Mrs Malby can benefit the children; 
• it won’t cost Mrs Malby any money.

TIP: Make sure you use your own words to make the meaning clear



Read lines 14-39.

A2. What are your thoughts and feelings about the teacher? You must refer to the text to 
support the points you make. [10]

Give 0 marks for responses where there is nothing worthy of credit. 

Give 1-2 marks to those who identify and begin to comment on some aspects of  the character of the 
teacher.  

Give 3-4 marks to those who identify and give straightforward comments on the character of the 
teacher. These answers may simply identify some relevant subject terminology. 

Give 5-6 marks to those who explain the character of the teacher and begin to show some 
understanding of how language and structure are used to achieve effects and influence the reader. 
These responses will begin to use relevant subject terminology accurately to support their comments. 

Give 7-8 marks to those who make accurate comments about the character of the teacher and begin to 
analyse how language and structure are used to achieve effects and influence the reader. Relevant 
subject terminology is used accurately to support comments effectively. 

Give 9-10 marks to those who make accurate and perceptive comments about the character of the 
teacher and provide detailed analysis of how language and structure are used to achieve effects and 
influence the reader. Subtleties of the writer’s technique are explored in relation to how the reader is 
influenced. Well-considered, accurate use of relevant subject terminology supports comments 
effectively.



Read lines 14-39.

A2. What are your thoughts and feelings about the teacher? You must refer to the text to 
support the points you make. [10]

This question tests the ability to explain, comment on and analyse how writers use language and structure to achieve 
effect, using relevant subject terminology to support their views.

Some thoughts and feelings about the teacher that candidates may explore: 

• they dislike him; 

• he is `pushy`/aggressive/wants his own way; 

• he is rude; 

• he seems or appears to be well-intentioned/concerned/about community/Mrs Malby; 

• he behaves oddly; he is only concerned with his scheme; 

• he is patronizing/he treats her as if she doesn’t understand him by constantly repeating himself; 

• he ignores Mrs Malby and her concerns; 

• he bullies her into accepting the children

How he says it: 

• `wrong?` in italics (and repeated) suggests incredulity / surprise in his voice. – he is surprised she could even 
think he might be wrong; 

• he raises and lowers his voice (in lines 14 and 17) as if she doesn't understand what he is saying; 

• he raises his voice on "Freshen it over for you" ignoring her comments about the cost; 

• "First thing Tuesday, Mrs. Malby." is a statement of intent, whether she likes it or not; 

• he asks a question in reply to her statement about her kitchen being 'really quite nice'; 

• "Let's have a little look, shall we?" implies a condescending/patronising/superior tone. he children.

Reward valid alternatives. Candidates are expected to use evidence to fully justify and/or explore their views.



Read lines 40-56.

A3. How does Mrs Malby react when the children arrive to paint her kitchen? [5]

This question tests the ability to explain, comment on and analyse how writers use language 
and structure to achieve effect, using relevant subject terminology to support their views.

Give 0 marks for responses where there is nothing worthy of credit. 

Give 1 mark to those who identify and begin to comment on Mrs Malby’s reactions. 

Give 2 marks to those who identify and give straightforward comments on Mrs Malby’s reactions. 
These responses may simply identify language for effect and some relevant subject terminology. 

Give 3 marks to those who explain Mrs Malby’s reactions and how language and structure are 
used to achieve effects and influence the reader. These answers should begin to show some 
understanding of language and structural features and begin to use relevant subject terminology 
accurately to support their comments. 

Give 4 marks to those who make accurate comments about Mrs Malby’s reactions and begin to 
analyse how language and structure are used to achieve effects. Relevant subject terminology is 
used accurately to support comments effectively. 

Give 5 marks to those who make accurate and perceptive comments about Mrs Malby’s reactions 
and analyse how language and structure are used to achieve effects. Subtleties of the writer’s 
technique are explored in relation to how the reader is influenced. Well-considered, accurate use 
of relevant subject terminology supports comments effectively.



Read lines 40-56.

A3. How does Mrs Malby react when the children arrive to paint her kitchen? [5]

This question tests the ability to explain, comment on and analyse how writers use language 
and structure to achieve effect, using relevant subject terminology to support their views.

Appropriate content:
• she says it was kind of them to come/she's polite; 
• she offers the children coffee; 
• she smiles at the girl; 
• she makes conversation, telling the girl that she found washing the walls difficult; 
• she closes the kitchen door on the children because the noise of the radio was too 

loud; 
• she decides to go out and do her shopping;
• she tells them `strictly speaking` the kitchen wasn’t really in need of decoration –

this reaction suggests she would prefer the children not to decorate it; 
• `she’d been thinking it over` - suggests that she had been wrestling with how to tell 

the children she didn’t want them to decorate for her; 
• she asks them if they would like to wash the walls down - rather than 

paint/decorate – and repeats this when she talks to the girl.

TIP: Manage time wisely for 5 marks - also be prepared that it may not be A2



Read lines 57-82.

A4. What are your impressions of the children? How does the writer create these 
impressions? [10]

This question tests the ability to explain, comment on and analyse how writers use language and 
structure to achieve effect, using relevant subject terminology to support their views. 

Give 0 marks for responses where there is nothing worthy of credit. 

Give 1-2 marks to those who identify and begin to comment on some examples of how the children are 
presented. 

Give 3-4 marks to those who identify and give straightforward comments on some examples of how the 
children are presented. These answers may simply identify some relevant subject terminology. 

Give 5-6 marks to those who explain how a number of different examples show how the children are 
presented and begin to show some understanding of how language and the organisation of events are used to 
achieve effects and influence the reader. These responses will begin to use relevant subject terminology 
accurately to support their comments. 

Give 7-8 marks to those who make accurate comments about how a range of different examples present the 
children and begin to analyse how language and the organisation of events are used to achieve effects and 
influence the reader. Relevant subject terminology is used accurately to support comments effectively. 

Give 9-10 marks to those who make accurate and perceptive comments about how a wide range of different 
examples show how the children are presented and provide detailed analysis of how language and the 
organisation of events are used to achieve effects and influence the reader. Subtleties of the writer’s 
technique are explored in relation to how the reader is influenced. Well-considered, accurate use of relevant 
subject terminology supports comments effectively.



Read lines 57-82.

A4. What are your impressions of the children? How does the writer create these 
impressions? [10]

This question tests the ability to explain, comment on and analyse how writers use language and 
structure to achieve effect, using relevant subject terminology to support their views. 

Reward valid alternatives. Candidates are expected to use evidence to fully justify and/or explore their views.

Appropriate content:
• they appear to be polite, friendly and 

outwardly pleasant to Mrs Malby; 
• appear to be co-operative; 
• typical teenagers; 
• but they completely ignore her concerns 

and instructions; 
• they do what they want or what they have 

been told to do by the teachers; 
• they are noisy; 
• slapdash/messy/poor painters; 
• they don’t seem to notice how upset Mrs 

Malby becomes; 
• they don’t seem to care that they've made 

a complete mess.

How they are presented:
• the children `slap` paint on – suggesting a 

lack of care; 
• `blaring` transistor – may suggest they are 

inconsiderate; 
• the children’s language – “we was told”; 
• after she has turned the transistor off and 

left the kitchen, they turn it back on; 
• they are noisy - `clatter of raised voices`; 
• paint is `splashed on` - suggesting again a 

lack of care; 
• 'All four children were working' suggests 

some degree of commitment to the 
original task.



Now consider the passage as a whole.

A5. Evaluate the way Mrs Malby is presented in this passage. [10]

You should write about: 

• your own thoughts and feelings about how Mrs Malby is presented in the passage as a whole

• how the writer has created these thoughts and feelings

Give 0 marks for responses where there is nothing worthy of credit. 

Give 1-2 marks to those who express a simple personal opinion with linked, basic textual reference. 

Give 3-4 marks to those who give a personal opinion supported by straightforward textual references. These 
responses will show limited interaction with the text as a whole and/or how the writer has created thoughts 
and feelings. 

Give 5-6 marks to those who give an evaluation of the text and its effects, supported by appropriate textual 
references. These responses will show some critical awareness of the text as a whole and how the writer has 
created thoughts and feelings. 

Give 7-8 marks to those who give a critical evaluation of the text and its effects, supported by well-selected 
textual references. These responses will show critical awareness and clear engagement with the text. They will 
also explore how the writer has created thoughts and feelings. 

Give 9-10 marks to those who give a persuasive evaluation of the text and its effects, supported by 
convincing, well selected examples and purposeful textual references. These responses will show engagement 
and involvement, where candidates take an overview to make accurate and perceptive comments on the text 
as a whole. They will also explore how the writer has created thoughts and feelings with insight.



Be prepared for the following question:

How does the writer make these lines tense and dramatic?

You can use the key terms that we learnt for the literature exam.

There is tension when...

We feel tense when...

Mystery is used to...

It is mysterious when...

Suspense is used to...

We are held in suspense 
when...

It is dramatic when...

This creates drama because...

Irony is used to...

It is ironic when...



RECAP: KEY TIPS
 Look at the questions first and the marks available - plan your time 

(15 mins / 10 marks);

 Section off the text and go question by question;

 Read actively: use a highlighter to find answers as you go;

 Annotate key words and ideas only so you don’t forget them - don’t 
waste time over-annotating;

 Use the question to start your response;

 Make sure your understanding is clearly stated in your own words;

 Use short embedded quotations to support comments;

 For ‘how’ and ‘impressions’ questions, make sure you include 
relevant language features and the writer’s methods;

 Leave time for the final evaluate question - remember to give a 
range of your own views, reactions and insights;

 ANSWER ALL THE QUESTIONS!!!



Lesson Three:

Generating Ideas



Examination Day
How does the writer 

engage the reader’s 
interest throughout?

What is surprising 
about the ending of 
this story?

How does the writer 
foreshadow this 
outcome earlier on?



Now look at the text that begins, ‘The 
mountain looked a little mysterious...’

 How does the 
writer make these 
lines interesting 
for the reader?

 How do writers 
organise plot 
information to 
maintain the 
reader’s interest 
throughout?







The Creative Writing Task:
Which title would you pick and why?

Either, (a) The Wedding.
Or, (b) Write about a time when you won something.
Or, (c) Continue the following: Some days can only get better.
Or, (d) The Time of My Life.
Or, (e) Write a story which ends: ...and he knew he had made it.

Either, (a) The Visitor.
Or, (b) Continue the following:

He could resist everything except temptation, and this was very tempting…
Or, (c) Write about a situation in which you were tested to the limit.
Or, (d) Write a story which ends: 

It was difficult to look back without feeling a sense of regret.
Or, (e) ‘Rules are made to be broken.’ 

Write about a time when you felt justified in breaking the rules.



The Creative Writing Task:
Which title would you pick and why?

(a) The Wedding.
(b) Write about a time when you won 

something.
(c) Continue the following: Some days 

can only get better.
(d) The Time of My Life.
(e) Write a story which ends: ...and he 

knew he had made it.

(a) The Visitor.
(b) Continue the following: He could 

resist everything except temptation, 
and this was very tempting…

(c) Write about a situation in which you 
were tested to the limit.

(d) Write a story which ends: It was 
difficult to look back without feeling a 
sense of regret.

(e) ‘Rules are made to be broken.’ 
Write about a time when you felt 

justified in breaking the rules.

TASK: Come up with a story idea that 
would work for at least two of these 
titles and plan it using the story 
mountain planner.




